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Pupil premium strategy statement 2021-2022 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Swallowdale Primary 

Number of pupils in school  384 

Proportion (%) of pupil premium eligible pupils 20.6% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published 9th November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Samantha Harries 

Pupil premium lead Sam Marriott  

Governor / Trustee lead Carl Musson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £111,115 

Recovery premium funding allocation this academic year £10,585 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£121,700 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Swallowdale Primary School we aim to use the Pupil Premium funding to ensure 

that our disadvantaged pupils leave our school with the same skills and knowledge as 

our non-disadvantaged pupils in order to prepare them for the next stage of their 

journey.  

We recognise that disadvantaged children can face a wide range of barriers which may 

impact on their learning. We will also consider the challenges faced by other groups of 

vulnerable pupils such as young carers and pupils with a social worker so the activities 

outlined in this statement are intended to support their needs, whether they are 

disadvantaged or not.  

Our ultimate objectives are to: 

 Remove the barriers to learning created by poverty, family circumstance and 

background.  

 Narrow the attainment gaps between disadvantaged pupils and their non-

disadvantaged counterparts both within school and nationally.  

 Ensure ALL pupils are able to read fluently and with good understanding to 

enable them to access all of the curriculum offered to them.   

 Develop confidence in the ability of our pupils to communicate effectively in a 

wide range of contexts.  

 Enable our pupils to look after their social and emotional wellbeing and to 

develop resilience.  

 Remove the barriers for our pupils that lead to poor attendance (below 90%).  

How we aim to achieve these objectives.  

We will consider three main approaches to our spending: 

1. High-quality teaching.  Ensuring an effective teacher is in front of every class 

has been proven to have the greatest impact on closing the disadvantage 

attainment gap and at the same time will benefit the non-disadvantaged pupils in 

our school.  

2. Targeted academic support. There is strong evidence to show that activities 

where pupils work in smaller, more focussed groups (interventions) with an 

effective teacher or teaching assistant can have a positive impact on 

achievement as long as the intervention is linked to the classroom teaching and 

the curriculum.  
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3. Wider strategies. This is acknowledging that there are non-academic challenges 

to success in school such as wellbeing, attendance and behaviour which may 

also make it difficult for our disadvantaged pupils to achieve academically.  

The key principles of our strategy plan.  

1. We will ensure that we have a detailed understanding of the barriers our 

disadvantaged pupils face by undertaking a variety of robust assessments which 

may include looking at: 

 Attainment data. 

 Attendance data. 

 Information from adults in our school on wellbeing, mental health and 

safeguarding.  

 Diagnostic assessments which provide opportunities to reflect on our pupils’ 

thinking, strengths and weaknesses.  

 

2. We will foster a whole school approach where all adults have high expectations 

for what all pupils can achieve; both disadvantaged and non-disadvantaged.  

 

3. Developing resilience, having positive wellbeing and good attendance for our 

pupils will be valued and encouraged by all staff. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Pupils enter school in the Foundation Stage with underdeveloped language. 

2 Pupils demonstrate low resilience and reduced personal development 
opportunities. 

3 Many pupils show that they do not have a love for reading out of school hours 
which has an impact on their reading fluency and vocabulary development. 

4 Pupils have limited knowledge of phonics or early reading on entry to EYFS 

5 Attendance. The percentage of disadvantage pupils whose attendance is less 
than 90% is greater than for non-disadvantaged.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and vocabulary 
among disadvantaged pupils so that 
disadvantaged children can attain as well as 
their peers in reading.  

Assessments (such as Neli baseline (FS) and 
knowledge organiser trackers for Y1-Y6) 
indicate significantly improved oral language 
among disadvantaged pupils. This is evident 
when triangulated with other sources of 
evidence, including engagement in lessons, 
observations, book scrutiny and ongoing 
formative assessment. 

 

The wellbeing, resilience and personal 
development for all pupils, with particular focus 
on our disadvantaged pupils will improve and 
be sustained.  

Qualitative data such as that from pupil, 
parent and staff surveys, interviews and 
observations will indicate that wellbeing, 
resilience and behaviour is positive for 90% of 
disadvantaged pupils by 2022. 

 

The overall attainment of disadvantaged pupils 
in reading, writing and maths will have 
improved from the 2021 baseline.  

 

Summer term summative assessments and 
ongoing formative assessments from each 
year group will show that disadvantaged 
pupils who did not reach age related 
expectations at the end of the previous year 
are now making positive progress towards 
achieving this.   

KS2 data for 2022/2023 will show that more 
than 50% of disadvantaged pupils have met 
age related expectations for reading, writing 
and maths.  

 

Year 1 phonics screening results for 
disadvantaged pupils will be in line with non-
disadvantaged.  

90% of all pupils will pass the Year 1 phonics 
screener.  

Improve the attendance of all pupils described 
as persistently absent, particularly our 
disadvantaged pupils.   

Sustained high attendance demonstrated by: 

 The percentage of all pupils who are 
persistently absent being no more than  
6% (23 pupils) and the figure for 
disadvantaged pupils being no more than 
15%  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching  

Budgeted cost: £ 5000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use PP funding to cover 
teachers so that they can 
attend CPD within the 
Trust and other external 
opportunities 

The EEF Guide to the Pupil Premium 

‘Quality Teaching helps every child’.  

 

 

1 2 3 4 

Staff participation in 
Teaching Research 
Groups and ongoing 
mentoring activities in 
school.  

Quality Teaching and professional 
development through ‘defining a problem 
you want to solve and identifying 
appropriate educational practices’ 

EEF: Putting Evidence to Work 

1 2 3 4 

 

Targeted academic support   

Budgeted cost: Total: £95,370 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

UPS teacher to deliver 
targeted provision 
across reading, writing 
and maths in yrs 3-5. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one and 
in small groups.  

EEF: One to One Tuition 

2 3 4  

National Tutoring 
Programme reading 
focus one to one or 
small group.  

As above and  

EEF: Small Groups 

2 3 4 

Reading Champions in 
KS1 and KS2 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 

 2 3 4 

file:///C:/Users/smarriott.SERVER0/OneDrive/Swallowdale/Pupil%20Premium/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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regular sessions over a period up to 12 
weeks: 

EEF: Phonics 

 

Specialist HLTA for 
literacy difficulties in 
KS2 

As above plus: approaches that develop 
reading comprehension have a strong 
evidence base indicating very high 
impact for very low cost.  

EEF: Reading comprehension strategies 

 

2 3 4  

Speech and Language 
intervention by HLTA in 
EYFS. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two 
show positive impacts on attainment: 

EEF Oral Language Interventions 

1 

Structured daily 
phonics/reading 
intervention in Y1 
delivered by SENDCo 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

EEF: Phonics 

 

2 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £21,330 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

SEMH support from 
Leicester City SEMH 
team 

 

 

Behaviour interventions which are 
targeted at students with specific 
behavioural issues have been identified 
as having a positive impact. 

EEF: Behaviour Interventions 

2  5 

Relax Kids 

Counsellor 

Emotional Literacy 
Support Assistant 

Rabbit Club 

Social and emotional learning (SEL) 
interventions seek to improve pupils’ 
decision-making skills, interaction with 
others and their self-management of 
emotions. They have a positive impact 
alongside work on metacognition and 

2  5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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self-regulated learning. 

EEF: Metacognition and self-regulation 

EEF: SEL 

 

 

Total budgeted cost: £ 121,700 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Aim Outcome 

Progress in reading  MAT QA visit was very positive regarding reading.  

School has worked hard to foster a ‘skill and a will’ to read, 
which is improving pupil attitudes towards reading. The QA visit 
noted that ‘Pupils’ reading books are well matched to their 
ability’ and ‘Pupils read fluently and accurately. When faced 
with the challenge of unfamiliar words, they use a range of 
strategies such as using the story’s context or re-reading the 
sentence to help them understand the meaning.’ 
Pixl data for all years (2021) indicates that very few 
disadvantaged pupils reach ARE (See PP data for complete 
information). 
Reading Champion in Y2, and extra adults in Y1 allowed chn 
to read at least 3 x week. 

 

Progress in Writing  Covid and the staff absence had an impact on the 
effectiveness of this for 2020 -2021. Is part of the SDP for 
2021-2022. 

 

Progress in Maths The two new maths leads worked with staff through staff 
meeting s and coaching to ensure they were fully able to 
implement the new progression documents. Staff moved 
away from Maths No Problem to a more bespoke scheme 
which gave them more confidence to teach and adapt.  

The MAT QA visit noted that 

 ‘Pupils’ mathematics books show strong progression from 
the Foundation Stage through to Year 6.’ 

 ‘The small steps approach to learning is well established 
with increased opportunities for pupils to problem solve 
and reason.’ 

 Pixl data shows that the % of PP chn achieving ARE 
compared to non PP chn is significantly lower (See PP 
data sheet).  

Attendance, wellbeing and 
parental engagement.  

Owing to Covid, attendance has been patchy. The 
Attendance Lead has continued to work with families in crisis 
and offer support. She has worked closely throughout the 
year with the EWO.  Next year, this remains an important 
whole school priority.  

Initiatives to improve wellbeing have been very successful. 
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The introduction of an ELSA, continued use of external 
counselling services and Rabbit Therapy have had a marked 
impact on the attendance and wellbeing of some targeted 
disadvantaged pupils.  

Next year, a more whole school approach to wellbeing needs 
to be developed.  

 


